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Emotional burnout syndrome influence on the functional state of the teacher

Nowadays, the role of psychosocial work-related factors is increasing both in the production and non-
production areas, which are predisposing to the development of psycho-emotional overstrain, professional
stress and burnout. Emotional burnout is associated with psychological discomfort of events, tension, anxiety,
loss of life meaning and a tendency to suicide. It manifests itself in the deformation of professional develop-
ment, personality destruction, in a decrease in the duration and quality of life and the productivity of profes-
sional activity. As it is known, professional activity, including the professional environment, affects the state
and emotions of the worker, causing a change in the assessment of the situation and in the actions of a person
in accordance with the requirements of the activity and their capabilities. Socio-economic changes, taking
place in society, cause new requirements for specialists in almost all professions, including teachers. Teachers
should possess not only professional knowledge, skills, and abilities, moreover they should have special abili-
ties and personality characteristics that provide flexibility and dynamism of professional behavior. High lev-
els of neuropsychic and emotional stress are related to teachers' occupations, and as a result, health problems
develop. The issue of teachers developing emotional burnout syndrome is addressed in this article. Teachers
who are gradually losing energy show signs of emotional debilitation, personal dispassion, physical fatigue,
and a decrease of job satisfaction. The paper also presents a theoretical and practical research of emotional
burnout syndrome among teachers, the peculiarities of the presentation and factors of emotional burnout are
indicated.
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Introduction

It can have unfavorable impacts on workers that not as it doesn’t ameliorate their dignity, but too de-
plete their mental assets within the situation where the work and proficient environment is ineffectively or-
ganized and managed. The emotional burnout disorder can be the one of these unfavorable impacts, which,
as a rule, creates among individuals of “helping” professions. Emotional burnout has ended up one of the
foremost critical psychosocial work-related dangers in advanced society, producing significant costs for both
people and organizations [1-4]. Burnout was once believed to be a trait of caregivers [5], but more recent
research has shown that the disorder can affect people in various kinds of professions and groups associated
with the workplace. Nonetheless, the value of the burnout index is estimated to a large extent in accordance
with the applied definition of burnout [6, 7].

The modern intensification of professional activity, the rise in informational and emotional loads com-
bined with a decline in physical activity, a breach in interpersonal relationships, and a harmonious way of
life all lead to emotional burnout. Due to the requirement for ongoing interpersonal contact, there is a num-
ber of professions where an individual may start to feel an inner emotional emptiness. Despite the nature of
the work performed, social workers fall under a set of professions with a stronger moral responsibility to en-
sure the prosperity of individuals, groups of individuals, and society as a whole. A social specialist’s wellbe-
ing is negatively impacted by ongoing stressful situations that they run into while preparing for complex so-
cial interactions with clients, consistent insight into the root of the client's social problems, individual frailty,
and other moral and mental considerations [8]. This phenomenon is widespread among specialists and “man-
to-man” professional groups, which include the multifunctional education system [9].

In the last two decades, the educational environment has been negatively affected by a huge number of
factors. Such changes as the educational modernization, the demographic decay, the move to modern educa-
tional standards and others required extra psycho-emotional endeavors from teachers. Modern requirements
for the teachers’ professional activities are put forward by these variables, which influence their emotional
and personal well-being [10].
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According to the WHO data, a nonliving object of professional action, for instance, does not lead to
critical and socially perilous phenomena of professional deformity within the field of “man-technology”, im-
pacting the awareness of the subject. No destructive impact on the psyche of a specialist has been found in
either several professions where the subject of activity is an animal. Consideration is centered only on the
positive, praising effect on the arrangement of the worldview of the person, the character, and the ethical atti-
tude to nature. Within the teaching profession the situation is quite diverse, as in numerous professions of the
socionomic type: where, firstly, within the process of activity it is essential to require into consideration the
independence, uniqueness, uniqueness of each of the subjects of activity. Besides, teachers must have certain
professionally vital qualities, which are subject to exceptionally high requirements [11]. The approach and
outcome of pedagogical practice are negatively impacted by the emotional burnout disorder that educational
specialists are presented with [12]. Hence, the issue of strategies of avoidance, conclusion and psycho-
correction of emotional burnout of teachers is acute.

Generally, burnout disorder is a person’s reaction to constant stress at work that creates steadily, it also
can inevitably end up persistent, causing changes in wellbeing status of the individual [13]. From a psycho-
logical way of thinking, negative behavior toward coworkers, clients, and the professional field itself is evi-
dence that the disorder impacts cognitive, emotional, and attitudinal performance [14]. However, it is a result
of certain highlights of work activity, typically not an individual issue [15].

Emotional burnout is considered as a condition and is defined as mental and physical exhaustion due to
prolonged emotional stress, and on the other side, as a process and is understood as a professional crisis as-
sociated with work in general [16].

The professional work of a teacher is a high emotional load. With an increase in experience, teachers
experience a “pedagogical crisis”, “exhaustion”, “burnout”. Some researchers, such as G.S. Abramova,
N.A. Aminov, A.K. Markova, A.O. Prokhorov and others claim that as a result of teaching experience in-
creasing, indicators of mental and physical health of teachers began to decline sharply. The maintenance of
the educator's psychological wellbeing and his satisfaction with the procedure and work outcomes started to
be considered success within the educational field, along with to the efficiency of teaching and the level of
children raising [17].

There is no coincidence that teachers are a group of increased risk of realization of emotional burnout.
Communicative factors are the primary group of factors that make concrete the emotional burnout of teach-
ers. Building a long and in-depth communication with the subjects of educational relations are included in
pedagogical activity. This communication is sincerely wealthy and includes the presence of numerous con-
flict situations. Experts who have experienced “burned out” use dominance-based interactions with other
people and have a propensity to be unable to recognize the demands of the opposing side throughout a con-
flict [18].

Personal factors ate the second group of factors. Teachers who regularly engage in intrapersonal con-
flict related to their jobs are at greater risk to suffer from emotional burnout syndrome. A conflict between
work and family is mentioned most frequently, in which work interferes with family life because of its high
demands. As a result of the social evaluation of the outcomes of the teacher's activities, it is also taken into
account that one must constantly demonstrate their own competence. Teachers, who exhibit strong introver-
sion and those who have a variety of character accents, especially those who are pedantic and stuck, are the
ones who burn out the fastest. This is a result of this group of teachers' rigidity, mental inertia, propensity to
experience traumatic events for extended periods of time, excessive persistence of affect, and propensity to
form overvalued ideas. Teachers who have a sense of uncertainty in their job prospects and an overwhelming
anxiety of quitting their jobs are more probable to experience professional burnout. In our country, teachers
over 50 who express persistent anxiety associated with demonstrably tough times finding new jobs if their
present positions are lost fall into this category [19].

According to L.V. Novikova's analysis of the psychological factors that contribute to the development
of emotional burnout, the locus of control, type A behavior, and preferred problem-solving method are the
most important elements. The ability of an individual to assign oneself as well as external factors as the
cause of an action is referred to as locus of control. Professional burnout can be avoided by having an inter-
nal locus of control, which involves accepting responsibility for the results of one's own actions. Especially
facing stress, those who exhibit type A behavior express sentiments of sadness, despair, and disillusionment.
Such a response in stressful situations aids in the development of psychophysical burnout. The use of pas-
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sive, threatening, or asocial ways to cope in situations of stress makes people more probable to get profes-
sionally burned out [20].

Environmental factors are the third group of factors. When a teacher finds himself in a scenario in
which he must perform at a high level of efficiency while experiencing constant stress, environmental factors
become active. The extended duration of the day, the intensity of the work, the necessity of completing a
substantial amount of work in a limited period of time, and the social assessment of performance outcomes
should also be noted as environmental factors influencing the development of emotional burnout in teach-
ers [19].

A model of professional stressors for teachers was developed by T.V. Zajchikovoi, S.D. Maksimenka
and L.M. Karamushki. Each of the three factors that contribute to the development of professional burnout
are combined by these authors into three blocks [21].

1. Socio-psychological and socio-economic prerequisites:

- the stage of social interactions’ development and the availability of socio psychological support ser-
vices;

- the level of education system development;

- socio-economic level of country development.

2. Content of labor:

- workload,;

- aspirations of a specialist;

- particulars regarding interactions with coworkers, management, and students;

- compliance of the position of a specialist with his professional level;

- the intensity of the process of professional improvement of the teacher.

3. Working conditions:

- socio-psychological climate in the workplace;

- type of organizational structure;

- type of managerial activity in the organization;

- the specifics of organizational processes.

Extreme emotional exhaustion, depersonalization of the subjects of communication in job-related tasks,
loss of motivation for work, as well as an emotional and value attitude toward the profession are all indica-
tors of the emotional burnout syndrome, which develops during the performance of professional activities as
a deformation of professional development and the appearance of negative qualities that change the personal-
ity [22-25].

The neuro-emotional load of teachers, which has increased as a result of reforming the education sys-
tem, is associated with the risk of somatic and mental disorders [26-29]. At the same time, psychosocial pro-
duction factors, especially those related to the organization of work, affect less on physical health but more
on mental one [30]. Approximately 60% of teachers have neurotic diseases caused by their work, according
to statistics [31]. 60% of teachers demonstrate the signs of burnout syndrome, which include emotional fa-
tigue, depersonalization, and a decrease in emotional intelligence [32, 33].

During analysis of the likelihood of developing a burnout syndrome in teachers, more than half (53%)
of teachers are at risk for emotional burnout, according to some research, and a significant number (28.0%)
of them demonstrate symptoms [34]. The claim that the teaching profession, regardless of working condi-
tions, is connected with a higher probability of stress and burnout is further supported by comparison with
the current status of German teachers. In a research of 100 music teachers, a neuro-psychic adaptation ques-
tionnaire revealed a greater incidence of mental discomfort (69.7%), which is a manifestation of the nonspe-
cific asthenic influence of unfavorable labor process elements that increase the level of neuroticism
overall [35, 36].

Teachers were observed to engage in passive, asocial, and aggressive kinds of coping behavior more
frequently while they are experiencing the more severe condition of the emotional burnout syndrome [37—
40]. It is stated that professors only consider students as “carriers of certain grades” or “marks for academic
performance” in 72% of situations [41]. 40% of students report feeling unsafe at school. Among the 30% of
students who report experiencing violence is violence from teachers [42]. It was discovered that 63% of
teachers engage in verbal, 34% in physical, and 15% in concealed aggressiveness [43].

The prevalence of a certain degree of emotional burnout among teachers was also discovered, according
to a survey of teachers in Romania from various educational levels and specializations. The results gathered
also showed a correlation between personality qualities and the positive or negative nature of changes in
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each of the three indicators of the burnout syndrome [44]. In a study of 689 secondary school teachers in
Portugal, the levels of occupational stress (40%), burnout (including 10% in the exhaustion measure), and
dissatisfaction with work (20%) all increased statistically significantly. A survey of 54 higher education edu-
cators in several European nations using questionnaires that included a working environment evaluation,
emotional burnout syndrome criteria, and a scale of stressors revealed that Slovenia had a lower level of
burnout than other nations [45].

According to a study conducted in India, 86% of university professors displayed a high level of profes-
sional burnout and a strong association between burnout and organizational stress [46]. The emotionality of
work, emotional tiredness, and job satisfaction were all positively correlated, according to an online survey
of US higher education teachers (n=598, which includes 71 teachers, 177 senior lecturers, 168 associate pro-
fessors and 182 professors) [47]. For Russian teachers of higher education, characteristics of the burnout
syndrome can be represented as follows: stress: 63.37+0.69%; resistance: 73.53+0.56%; wasting:
62.01+0.42% [48].

Teachers with between 10 and 20 years of experience as well as the ages of 41 and 55 are most prob-
able to demonstrate the most emotional burnout syndrome symptoms in combination. Whenever teachers
have more than 10 years of professional experience and are over the age of 30, specific signs such as “re-
duction of professional duties” and “driven into a cage” begin to demonstrate by themselves. A mid-life
crisis could be the cause of the drop-in teachers' professional activities between the ages of 30 and 40. A
person takes a first-time look back, assesses the past, reflects on his accomplishments, and summarizes
certain results [49].

Thus, the teacher is most impacted negatively by prolonged excessive workload, lack of proper con-
ditions for full strength recovery, social exclusion, strengths and shortcomings, and other factors, which
can sometimes completely disrupt his work activity and functional state. One can expect the emergence of
a number of pronounced functional as well as mental changes, deterioration in performance, a drop in the
quality of work, overload with a long-term combined influence of a complex of such factors. The most
characteristic mental state that develops in adverse conditions is stress. This state, complex in nature, has
psychophysiological, personal and social aspects of consideration. Researchers also point out that burnout
syndrome has detrimental impacts on mental and physical health, the social system, the effectiveness of
professional activity, the development of negative attitudes toward coworkers and students, etc. [50].

A teacher’s activities and well-being are negatively impacted by emotional burnout, but so are people
who are close to them. They include close friends and family members as well as students who are com-
pelled to remain near them and therefore become captives of the syndrome. The activity of the teacher in-
cludes the management of the mental development of the student's personality. It can be successfully imple-
mented only by a teacher who is able to consciously regulate the manifestations of his emotions: open to his
own and other people's thoughts, feelings, experiences, trusting himself and his students, able to overcome
difficulties. In order to prevent the syndrome of emotional burnout, it is advised that: 1) make an effort to
strategically calculate and spread your task; 2) develop the ability to switch between activities; 3) handle
conflicts on work is simpler; 4) realize that work is just one aspect of life and don't attempt to be the greatest
at everything [51].

Conclusion

The issues of preserving the health of teachers, preventing emotional burnout were and are being dealt
with many scientists, such as E.V. Kotova, I.F. Yatskovskaya, L.G. Yudina, E.S. Starchenkova, O.l. Babich,
N.E. Vodopyanova, S.V. Zhulyeva, S.A. Tinkov, E.V. Tinkova and others. Despite the available scientific
and practical approaches to solving this problem, there is still a high probability of its occurrence. Therefore,
it is important to timely carry out the prevention of teachers’ emotional burnout even before the first signs of
occurrence. This paper should include informational education for teachers, knowledge about the signs and
factors of emotional burnout, teaching self-regulation techniques and a responsible attitude to one’s emotion-
al and physical health, and essentially, to select such types of preventive activities that would help reduce
emotional stress, remove signs of mental fatigue, increased efficiency, relieved stress, i.e., perform a com-
pensatory function.
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A. Apsictan6aif, .M. TrikexaHoBa

IMOLMOHAIABI KYii3eJic CHHIPOMBIHBIH OKbITYIIBLIAPABIH (PYHKIHOHAIABIK
JKaraaibIHa dcepi

Kasipri yaksITTa @HIIpICTIK )KoHE OHAIPICTIK eMec cajajapa NCHX0IMOIMOHAIIBI CTPECTIH, KaCiOH CTPECTiH
JKOHE KYH3emicTiH JaMybiHa GeiliM TICHX0dNIEYMETTIK OHIIpiCTIK (hakTOpIapablH Peji apThil KeJdedi. DMOLH-
OHAJIBI KyH3eJic OKUFanaplIblH CyOBEKTHBTI BIHFAWCBHI3ABIFBIMEH, IIHEICHICIICH, Ma3achl3AbIKIICH, OMIpIiH
MarbIHACHIH YKOFAITYMEH XOHE CyHUUAKe OeHiMALTIKIEeH OaiaHbICThl, KOCI0M KalbINTacyAblH AedopManu-
SICBIHAA, TYJIFaHBIH OY3bUTYBIH/A, 6MIp CYPY Y3aKTBIFBl MEH CallachIHBIH TOMEHACYIHE XKoHE KOCiOu KpI3MeT-
TiH OHIMJUTITIHIC KepiHeai. O3aepiHi3 OineTiHaeH, KociOM KBI3MET OHBIH iNIiHIE, KICiOU opTa, CHOCK CyOb-
CKTICIHIH KaFIailbl MCH SMOIMsIapblHA dCep €Telli, JKaFaalpl Oaranayia KOHE aJlaMHBIH 1C-OpeKeTiHIe
KBI3METTIH TaJanTapbl MEH MYMKIHIKTepiHe caiikec e3repicTi TyabIpanbl. Koramma OOIbIN sKaTKaH JieyMeT-
TIK-9KOHOMHKAJBIK ©3TepicTep OapibIK AepiIiK MaMaHIBIKTAp.IbIH, COHBIH INIiHAE OKBITYIIBIIApFa Ja jkKaHa
TananTapasl Tyaspabl. OKBITyIIbUIap TEK KociOm OLmiMpi, JTaFAplIapIbl FaHa eMec, COHBIMEH Karap Kociow
MiHE3-KYJIBIKTBIH UKEMIUTIT MEH AMHAMU3MIH KaMTaMachl3 €TETiH apHaiibl KabineTTep MeH jkeke KacHeTTep-
re ue Oomybl Kepek. OKBITYyIIBUIApIABIH €HOETi KOFapbhl JKYHKE-TICUXUKAIBIK JXKOHE >MOIMOHAIIBIK IIH-
elleHicTieH OalIaHBICTBI, HOTIDKECIHAE ONapAblH ICHCAYNBIK JKaFJaiblHOa aybITKyJdap maiga OoJiajibl.
Makasnazaa OKbITYLIBUIAPABIH SMOLHOHAIBI KYI3€/1iC CHHAPOMBIH KAJIBIITACTBIPY MOCENeC] Typalibl alThlIa-
Ibl. BipTiHzen SHeprusHbl )KOFAITY MpPOLECi SMOLMOHAIIB CapKbUTy, (DPM3HMKAIBIK IMIApIIay, OKBITYIIBLIAP-
IIBIH JKeKke OemiHyl, )KYMBICTAH KaHaraTTaHyIbIH ToMeHJeyiHae kepiHeni. COHBIMEH KaTap aBTOpJap OKbI-
TYIIBIIAPBIH 3MOIMOHAIABl KYH3eNC CHHAPOMBI Typajbl TEOPHSIIBIK JKOHE NPAKTHKAIBIK 3epTTeYNIepiH
YCBHIHFaH, SMOIMOHAIIIBI KYH3EIICTIH KOpiHy epeKIIeTikTepi MeH (akTopiIapblH KOPCETKEH.

Kinm ce30ep: sMOIMOHANIBl KYW3eNic CHHAPOMBI, (akTopiap, Oenrinep, KociOM KBI3MET, OKBITYIIBLIAp,
cTpecc, albIH-ay.

A. Apsicran6aii, I.M. TrikexxaHoBa

Biusinue CHHIPOMA IMOIMOHAIBHOTO BHITOPAHUS
Ha (PYHKIHOHATBHOE COCTOSIHME TeIarora

B name Bpemsi B IPOM3BOACTBEHHON U B HENIPOM3BOJICTBEHHON 00JIACTH TPy yBEIUYUBACTCS POJIb IICUXO-
COIMAJIBHBIX MTPOM3BOJICTBEHHBIX (D)aKTOPOB M YCIIOBHIA, MpeNpacroaraloiix K GOpMUPOBAHUIO U pa3BH-
THIO TICHXO3MOIMOHAIBHOTO MEePEHAIPsKEHNs, TPO(ECCHOHATBHOTO CTPecca, a TaKKe BEITOPaHUA. DMOIIHO-
HaJbHOE BBITOPAHHE CONPSDKEHO BMECTE C MHIMBHIYAIbHOH JUCKOMGpOPTHOCTHIO COOBITHH, HAMPSHKEHHO-
CTBIO, TPEBOXKHOCTEIO, YTPATO CMBICTA JKHU3HHM, a TAKXKE HAIIPABICHHOCTBIO K CYHIMAY, BBIPAXKACTCS B Jie-
(opmannu npoecCHOHANFHOTO CTAHOBIIEHHS, IECTPYKIUSIX TUIHOCTH, B yMEHBIICHUH POIOIDKUTEIFHOCTH
KauecTBa JKU3HM U IMPOTYKTUBHOCTH NPOQECCHOHANBHON AesTensHocTH. HecoMHeHHO, uTo mpodeccnoHans-
Hasl JeATeIbHOCTh, B TOM 4YHcle mpodeccHoHanbHas cpesa, OKa3blBaeT OOJBIIOE BIHMSHHE HAa COCTOSIHHE U
SMOIIMH CYOBEKTa TPY/a, BHI3BIBACT H3MCHEHHE B OLICHKE CUTYAIlMH U B ISHCTBUSIX YEIOBEKA B COOTBETCTBUU
C yCJIOBUSIMM PaboThI, a TaKkkKe COOCTBEHHBIMH CIOCOOHOCTSIMH. COIHMalbHO-IKOHOMUYECKHE HEPEMEHHI,
NPOUCXOASAIINE B MHpPE, BBI3BIBAIOT HOBEHINME YCJIOBUS K mpodeccHoHanaM MOYTH aOCONIOTHO
BCEX CIEIUANBHOCTEH, B TOM YHCIIe U meaaroroB. IIpemongaBareny o0s3aHb! BIAAETh HE TONBKO Mpodeccro-
HaJbHBIMH 3HaHMSIMH, YMEHHSAMH M HaBBIKAMH, a TaKKe BIAJETh CIEIMAIBHBIMI CIIOCOOHOCTSIMH M CBOH-
CTBaMH JINYHOCTH, 00€CIeYNBAIONIIMH I'MOKOCTh M JMHAMHU3M MpodeccHoHanbHOTO AelicTBus. Tpyx mexaro-
TOB CBSI3aH C BBICOKHM HEPBHO-TICHXWYECKHM M SMOIMOHAIBHBIM HANpPSHKEHHEM, BCIEACTBHE YETO Yy HHUX
(hOpMHUPYIOTCSI OTKIIOHEHHUS] B COCTOSIHUM 3JI0pOBbs. B cTaThe roBopurcs o nmpobiieme GOpMUPOBAHUS U pa3-
BUTHS CHHAPOMa AMOLIMOHAIBHOTO BBITOpaHMs meaaroros. IIporecc mocTeneHHON yTpaThl 3HEprHH BbIpa-
JKaeTCsi B CHMIITOMaX 3MOIMOHAIBHOTO MCTOLICHHS, (QU3MYECKOTO YTOMICHHS, JUYHOW OTCTPAHEHHOCTH
npernojaBaTeieil, B yMEHbBIICHHH YJIOBIETBOPEHHOCTH OT padoTsl. KpoMe Toro, aBTopaMu MoKa3aHO Teope-
THYECKOE U TPAKTHUYECKOE HUCCIIEI0BAaHNEe CHHIPOMA SMOIIMOHAIFHOTO BBITOPAHMS MEearoroB, OTMEUEHbI Xa-
paKTepHbIE YePTHI MPOSBICHUS U (PaKTOPHI SMOIIOHAIBHOTO BHITOPAHHSI.

Kniouesvie cnosa: CHUHAPOM 5MOUMOHAJIBHOI'O BbIMOpAaHUA, q)aKTOpBI, CHMIITOMBI, Hpoq)eCCHOHaHBHaH JCA-
TCJIBHOCTD, I€AAroru, CTpecc, HpOCbI/IJ'IaKTI/IKa.
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